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Abstract

Post-pandemic realities paved the way for certain innovative learning
approaches to address the risks associated with traditional educational
settings, inefficiencies in mobility, limited access to facilities and resources,
and vulnerability to disease of student and teaching population, among
others. Learning interactions in digital space remain to be further explored,
requiring adjustments in the design of courses, pedagogical approaches,
methodologies, andtoolsemployed. The adjustments were seenasimperative
at all levels of education and across mainstream fields of studies but even
more pronounced, in multidisciplinary and interdisciplinary research study
areas, such as Development Studies. Development research underwent
learning transitions to retain its relevance as an important academic field.
The combined online and in-site learning settings still have effective and
efficient modalities of studying development, as argued in prevailing
literature. This paper aims to find rationality in course design and structure,
given the learners’ background and academic program tracks, as well as the
teaching tools and instruments necessary in a combined learning modality.
The challenge is how learners can be more engaged in discussions and
provide participatory feedback. Another objective of this work is to provide
documented experience of the issues and challenges in hybrid platforms
as seen from the lens of development studies. Pedagogical approaches
conform to the changes through case presentations that otherwise solicit
lesser attention span and absorption. Teaching methods should complement
the approaches by ensuring that the lessons from thematic discussions are
reinforced through a learning synthesis. Synthesizing the discussions on
development issues consolidates salient points that usually emerge from
cross-cutting concerns that are characteristics of multidisciplinary and
interdisciplinary studies. Recent studies explored how innovation may
translate into the creative use of tools and their application in digital space
learning, from which institutions of higher education and government may
draw lessons from.
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Introduction

Learning environments continue to evolve as a result of many factors including
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unforeseen occurrences such as a pandemic outbreak. Not only do adjustments
in learning settings need to be configured, but also the associated teaching
content, methodologies and approaches, tools, and even the platforms.
These innovative adjustments are even more imperative in study areas that
embrace several disciplines and require interdisciplinary learning such as
development. Even before the pandemic, the challenge in development studies
and its pedagogy has been on how theoretical concepts may be translated
to field applications, especially because these concepts are not constant and
change over time. This challenge became more pronounced at the onset of
the pandemic, when field learning became more limited, and access to both
documented and undocumented resources constrained.

The problem in learning transitions in studying development found gradual
solutions through a reconfiguration of the design of courses with a greater focus
on contents that are more relatable and current, teaching methodologies that
provide a premium to case analysis, and tools and instruments that can be
more effective in both digital space application and in-site. These adjustments
may not be unique to studying development, but imperative across all levels
of education, from primary level to postgraduate and even mainstream study
areas. Distance education has become increasingly popular globally, and its
critical role in higher education has become the subject of many studies. The
impact of this modality of learning has been assessed in the works of Luyt
(2013) and Li and Irby (2008), where the widespread access to the internet,
and the ease of online learning created the demand for different higher
education platforms. In many less-developed and even developing economies,
however, digital infrastructure remains in a less-progressive state, which limits
internet access to many geographical areas. This became evident when hybrid
platforms in learning were adopted, even more so during the pandemic era,
when a purely online modality was imposed. This situation is not unique to
primary and secondary education, but the reality affects both the student and
teaching population, and the institutions of learning and government. The
problems resulted in the schools’ investing in facilities and network subscriptions
because of greater demand to shift to digital platforms (Limperos et al., 2015).
In the Philippines, such cost to additional capital investment is often negated
by many schools because of the significant decline in enrolment. Such decline
was attributed to the learners’ difficulty to conform to the abrupt shift. Therefore,
learning demand has seen a divided segment between students who have
online access and want to capitalize more on digital learning vis-a-vis the
students deciding to delay their engagement under the prevailing set-ups.

Experimental learning set-up combining both online and hybrid platforms in
the conduct of development studies provides many key lessons learned on
how to balance efficiency versus effectiveness. The discussion in this paper
aims to draw the interventions on how learning transitions may resonate with
the needs of the learners and the ability of educational institutions to respond
to the demands while sustaining the viability of their operations, and for the
government to extend the needed infrastructure and policy support.

The learning environment for development studies and research illustrates how
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the transition in study content, course structure, pedagogical approaches, and
tools may take place taking into account the nature of the study areas and
optimizing the resources that both digital and non-digital space can offer.

Objectives

Several literature have devoted studies on distance education per se during the
pre-pandemic period, from which many issues provide useful groundwork for
this study. The primary aim of this paper is to explore the learning transition in a
field or discipline such as development and examine how a learning model can
be structured in terms of design, methodologies, approaches, teaching tools,
and assessment instruments may be structured.

One of the specific objectives of this work is to provide a documented experience
of combined in-site and online learning environments, as well as the issues
and constraints in the adoption of such hybrid platforms. More specifically,
the learning settings in the courses that include Regional Integration in
Asia; Design and Evaluation of Development Projects; Industrialization and
Urbanization; Special Problems in Philippine Development; and Readings
in Development were assessed. These courses were taught during the first
and second semesters of academic years 2022-2023. Careful attention was
given to how online group exercises, and presentation of case studies were
effectively delivered and responded to in both purely online and hybrid learning
environments. The quality of synthesis papers submitted was evaluated, as
well as the student feedback on the areas that require enhancement or further
adjustments.

In the discussion process, the paper also hopes to shed light on how learning
transition addresses the problem of efficiency vs. effectiveness, and how
measures can be drawn to align the evolving educational set-up to the
actual needs and demands in higher education by institutions of learning and
government.

Review of Related Studies

An attempt to find the extent of how online education is integrated in higher
education was embodied in the work of Kebritchi et al. (2017). In this work, a
literature review was synthesized to explore the issues and major challenges
in online education. This involved data analyses and evaluation of empirical
data on learning and teaching issues, excluding institutional issues that relate
to administrative policies, budgets, and program development. Although the
review was systematic, its scope was non-exhaustive. Institutional consideration
is a necessary element to make a comprehensive discussion in the learning
transitions, especially in specific study disciplines such as development. This
will allow a better appreciation of how the integration of online education may
best be achieved. Figure 1 illustrates how a cluster of issues affects the tripartite
process in a cycle, which governs the conceptual framework of this study.
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Figure 1
Conceptual Framework in the Analysis of Clustered Issues

It is particularly interesting to note in some studies that learners’ expectations
to include immediate feedback or real-time guidance on assignments, and even
expectations on the grading basis, and adherence to assignment deadlines (Li
& Irby, 2008; Lyons, 2004) were probed. The readiness of students, particularly
the compliance to consistently attend course classes was tackled in the works of
Hung et al. (2010) and Smith et al. (2003). Ensuring class participation through
attendance was a dominant issue at the onset of the pandemic because of the
lack of mental preparation to deal with an entirely robust set-up, notwithstanding
the accompanying technical constraints that learners are confronted with, arising
from poor or unstable network connections, unfamiliarity to digital exchange
platforms, power outages, etc. The physical environment for online learning
proved to be a major consideration such as the onslaught of typhoons and
climate conditions, and spatial factors conducive to learning, among others. This
is a consideration in the employ of effective tools and instruments, and even in
the methodologies of teaching. The preparedness of learners is also shaped
by their competence in computer skills, adeptness to the internet cultural and
language backgrounds (Luyt, 2013), and even their time management abilities
(Hill, 2002; Roper, 2007). The needed preparation of students proved to be
universal in the aforementioned conditions. In development studies, and in other
disciplines, access to different types of online references is a crucial element of
learning, and the preparedness of learners on the aspect of optimally utilizing
the digital space becomes not only a sufficient but also a necessary condition.

In contrast to purely distance education, hybrid platforms or combined in-site
learning balance the effects of a complete departure from traditional learning
modalities. This proved to be very effective in development studies where
interaction, sharing, and plenary discussions are useful teaching approaches.
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Koole (2014) explained the importance of building a sense of identity among
learners by affiliating themselves with a community of learners. This is what
separates distance education from in-site learning, in a way that the latter
develops a sense of belonging, purpose, and norms, as argued by Koole, and
in another study by Lapadat in 2007. Kazu and Yalcin (2022) conducted a
comprehensive meta-analysis of 44 quantitative studies that were undertaken
between the years 2010 to 2020 to verify the assertion that a hybrid learning
environment has an overall effect on students’ academic achievements. The
studies were classified according to a control group of courses taught in a
traditional method, and another experimental set of courses administered
through a hybrid learning set-up. The analyses exhibited the pronounced effect
of hybrid learning settings on biology or science courses in general. Toward
the close of the pandemic era, learning experiments in graduate work including
the teaching of development studies in a hybrid format suggests that more is
desired to strike the balance between effectiveness and efficiency. However,
based on students’ feedback, the gradual return of classroom discussions is a
welcome development. The opportunity to socially interact reinforces the sense
of identity among students, especially when learning exchanges are relatable
to them such as discussion of common issues in development.

To complete the major issues in learning transitions, learners’ expectations,
preparedness, and identity are identified to be crucial in learners’ participation in
an online setting. Participation of learners and engaging them in the exchange
are two different concerns using electronic platforms. Hrastinski (2008; 2009)
distinguishes engagement in learning, in terms of both reading and writing,
while participation comes largely through online listening and observing (Wise
et al., 2013). Romozowski and Mason (2004) on the other hand, challenged the
notion that passive participation is construed as mere participation, and later
studies by Hrastinski (2009) considered even online listening and observing as
a form of active learning. Therefore, it may be too conclusive to state that the
effectiveness of online learning in hybrid platforms may be assessed based
on the extent of online participation. Given this, it becomes an immense task
for teachers to consider the discipline or field of study and carefully examine
other tools and instruments that are key to extracting learners’ participation. For
example, in the development studies, online team exercises allow each student
to provide insightful or qualitative responses to assigned questions that may
be interconnected to the responses of other learners. Using this as a teaching
tool, the instructor is able to assess the depth and uniqueness of thought, and
the ability of the learner to build on the insights of others, rather than judging
participation on the length or quantity of their responses or online postings. This
is similar to the concept of vicarious learning gained by observing the active
dialogue of others (Kolb, 1984; Mclendree et al., 1998).

The pandemic era compelled many educational institutions and governments
to introduce necessary measures that will enable learners to maximize the
benefits of combined e-learning and in-site instruction. The combination caused
an inevitable strain on the delivery of infrastructure, tools modification, facility
arrangements, administrative policies, and even the skills and competence of
teaching staff. It has become a realization that learning in the post-pandemic
era will require reconfiguring traditional in-site set-up and exploring what
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hybrid platforms can offer in specific disciplines or fields of study. It should be
recognized that there is uniqueness in each of these disciplines in which the
utilization of online and in-site learning should be carefully assessed.

Research Methodology and Design

The research methodology of this study involves a qualitative analysis of the
content design and structure of five development courses conducted at the
Asian Center namely, Regional Integration in Asia; Design and Evaluation of
Development Projects; Industrialization and Urbanization; Special Problems in
Philippine Development; and Readings in Development. These courses were
conducted during the first and second semesters of the academic year 2022-
2023. During this period, the first three courses were administered purely online,
while the last two courses were in a hybrid learning format. A total of 16 students
were evaluated based on the frequency and quality of their participation,
interactions, and written outputs. The findings of this study are anchored on
the qualitative evaluation while contrasting the teaching methodologies and
approach, as well as the tools and instruments adopted in these courses.
Evaluation of case study presentations, quality of synthesis papers submitted,
and results from online group discussions were utilized to support the findings
in this work.
Discussions

Development studies as a discipline requires more than just a discussion
of theoretical concepts. It needs to be related to actual field practices and
applications, in which documented references may take the form of discussion
papers, technical reports by institutions, policy documents, working proceedings,
project reports, and program evaluations and assessments. The effectiveness
of hybrid learning platforms would vary according to disciplines. This was
established in a meta-analysis study conducted by Kazu and Yalcin (2022) that
examined the integration of both distance and face-to-face learning in hybrid
learning. In this study, where experimental groups across ten disciplines were
organized in the meta-analysis, it was found that certain disciplines appear to
be most effective in hybrid learning based on the academic achievements of
the participants. The findings suggest that among the disciplines subject of
study, the medicine course with the lowest effect size (ES) appears to be least
responsive under the hybrid setting.

This indicates that hybrid learning platforms should be accompanied with
reconfiguration so they may render effective in different disciplines. In learning
development studies, such reconfiguration in the course design and content,
teaching methodology and approach, tools, and instruments are integral
adjustments in the transition to a hybrid platform. Kazu and Yalcin's (2022)
findings further support that, while science courses taught under a hybrid
learning set-up appear to be less effective and responsive, other disciplines
may follow the same outcomes.

Course Design/Structure and Content Development

The structure of a course in development studies should not be static to enable
90 Alexander Michael Palma




[JODelL, Vol. 10, No. 1 (June 2024)

the differing interactions generated by learners during face-to-face and online
learning. To avoid being static, this means that the course may be designed to
allow learners to make presentations of varying types of literature. Case studies
provide illustrative examples of development issues that are interestingly tackled
during in-site discussions. Policy literature on the other hand, requires detailed
analyses to be presented online, drawing some contrasting perspectives from
historical references. Development involves a study of the progression of events
which can be drawn from historical narratives and relating this to current and
more updated literature. During online presentations, students are encouraged
not to limit themselves in discussing the assigned reading but to contrast this
to specific periods in development. There are two reasons for encouraging
learners to build on the given readings indicated in the course syllabus. First,
this is an opportunity for learners to have a hand in further improving the course,
which Evrim et al. (2011) called designing course content by adopting an active
and autonomous role. Li and Irby (2008) acknowledged the challenging role
instructors assume in identifying and adjusting the materials that should be
used in hybrid platforms. Creativity and innovativeness are skills that may
be exercised with experimentation in this case, which can be the subject of
capacity-building or training, which schools should extend to improve teaching
competence. These training and support were also recognized by Kyei-Blankson
and Keengwe (2011), particularly in the aspect of transitioning course content
from online to in-site learning.

Instruction Methodology/Approach

Unlike other disciplines, development studies are inter-disciplinary and multi-
disciplinary, enabling instruction to take innovative methodologies and non-
traditional approaches. During online discussions, the participation of learners
may be solicited through real-time exercises that may involve each student
responding to an assigned item in the exercise. In a Project Evaluation course,
to solicit the participation of all students, they are given time to identify the
elements of project evaluation in sample projects. While each student will have
to work independently online, the consolidated responses will be integrated in
a plenary discussion with facilitated guidance by the instructor. The extent of
interactions and the quality measured in terms of engaged participation of all
students in five group exercises were compared to two other courses on Special
Problems in Philippine Development and Readings on Development, which
were taught under a hybrid learning environment. The marked difference in the
quality of student participation of a total of 16 students, and their interactions
between the two sets of environments suggest a similar experimental outcome
to that of Kazu and Yalcin’s (2022) research findings.

The online classes also allow instructors to supplement the readings with
lectures on technical information that students may not readily grasp from
readings because of their diverse academic backgrounds, especially at the
graduate level. Mathematical or empirical modeling, for example, may not
be comprehensible for some participants requiring a separate lecture by the
instructor to supplement how this may be explained in the reading. Such
may be discussed online as this may be more visually appreciated through a
presentation. At the outset, these students’ backgrounds should be assessed
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carefully by the instructor so that course design, content, and even instruction
approach may be calibrated.

Emphasis should be given to the importance of peer-to-peer interaction during
online discussions. In graduate work, one of the more popular formats to
encourage interactive learning is through student presentation of assigned
reference materials, incorporating a critical analysis rendered by another
student. This format stimulates more in-depth exchanges among learners, with
the instructor facilitating the process. This may be covered in one of the six
principles of effective instruction referred to by Miller (2014) in his study of
teaching strategies differentiated between online and in-site formats.

Tools/Instruments

Strategic use of multimedia presentations such as videos, simulations, films,
and documentaries serves their purpose during online learning, but they should
be employed with caution. The type of multimedia presentations should not
replace the lesson itself, but should provide learners with opportunities for
critical thinking or complement assigned reading topics. This should enhance
the engagement of students in online discussions. In his 2013 work, Hathaway
encouraged multiple types of multimedia learning tools to reinforce engagement.
In contrast, peer collaboration was seen as another strategy to enhance this
engagement according to Niess and Gillow-Wiles (2013), and hybrid platforms
provide greater opportunities for such during in-site learning. Issues on
development are very dynamic and current, they require students to be abreast
of updated information generated from social and mainstream media. Based on
class experiments, these are best discussed face-to-face further strengthening
peer discussion and collaboration.

An important instrument involves the combined use of types of literature in
development. In a development reading course, students are oriented to develop
their analysis from historical narratives and documents that need updating
through more current literature. Policy literatures in the form of laws, statutes,
policies, and regulatory guidelines may be contrasted between governance
periods to enable learners to explore the gaps, successes, and failures of
development approaches. Presentation of case studies by students using a
diverse set of literature, as an instrument of learning was assessed according
to the generated interactions during the question-and-answer segment during
the plenary discussion.

Conclusions

Given the findings from the consolidated literature review and the modeling
of learning in a hybrid platform using development studies as a discipline, it
can be concluded that effectiveness may vary in such platforms. This means
that adjustments may be made in the design and structure of the course,
methodologies and approaches in instruction, and the tools and instruments
that may be employed. Moreover, it is not sufficient that the adjustments
happen only from the side of learners and instructors. Institutions of learning
and governments should provide support by way of administrative policies,
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infrastructure support, retrofitting of facilities, and re-tooling of educational
personnel.

In the examination of issues, we find that a cluster of interventions should
address these issues. The hybrid learning modality appears to be an inevitable
yet viable feature of learning transition across disciplines in the future. Learning
strategies should be actively pursued based on some basic principles. Ex-
post evaluation on effectiveness based on outcomes from student output and
feedback must be institutionalized after close consideration of in-site and online
environments. School administrations should ensure that these are tracked, to
establish that hybrid learning platforms for certain disciplines may not only be
efficient but also effective.

After taking into account the learners’ expectations, preparedness, identity,
and perceived extent of participation, the structure of a development course
may find alignment. Creativity and innovativeness in teaching methods may
be exercised, as well as the tools and instruments to employ. Modeling these
concerns to specific disciplines meant consideration of best practices that may
serve as a possible guidepost for other areas or fields of study.

Recommendations

It is made more apparent that the hybrid learning platform will be a future
modality for many study disciplines. However, differing models of hybrid learning
should be aligned to the salient features of the study areas within a discipline.
A tripartite process involving the learner, instructor, and learning institution
should shape the learning environment under a hybrid platform. It is difficult to
prescribe which recommended measures should be satisfied first, explaining
why the clustering of issues in Figure 1 is illustrated as cyclical.

First, a close examination of the areas of study should determine what
thematic discussions can be facilitated through online and in-site settings.
The factors taken into consideration would be the perceived participation of
learners in particular themes. Such perceived participation may be stimulated
by the characteristics of instruments such as reference materials used. If these
learning materials are too technical and rich in concepts, it has been studied
that online learning allows learners better control over these materials. On
the other hand, exchanges that involve experiences and narratives are better
facilitated through in-person interactions. The diverse types of literature used
as references in the study of development allow instruction to proceed in
combination with two settings thus, enabling experimentation in the deployment
of topics. This allows for re-calibration of the course structure and design. As
argued earlier, pedagogical methods and approaches may also vary to include
real-time exercises online to solicit universal participation by every learner.
Synthesis of class discussions may also be required in lieu of research papers
with assigned themes. Synthesizing the discussions reinforces the learning
by documenting the exchanges. The discussions are more relatable to each
participant, encouraging everyone to listen and participate. Synthesis papers
are also less likely to be plagiarized, as the content is unique to the class
exchanges. It also gives the students an opportunity to build on the structure of
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discussions in the course. It would be ideal for a course profile on a program’s
webpage to reflect some of these students' inputs to give prospective students
an idea of what to expect from a course. Thus, the synthesis also serves as
a form of student feedback and appreciation of the directions of discussions
in a course. In development studies, the integration of lessons learned from
various readings is very essential and the thought processes generated from
the synthesis of discussions may be considered a contribution to the existing
body of knowledge. The exercise also trains the learners to engage in critical
thinking, especially in addressing development issues.

Second, the learners’ expectations should be a primary consideration in the
learning transition. This translates to satisfying the demand by supplying a
course that best responds to their needs. Student’s background—academic,
work, professional engagements, physical location, and even personal
circumstances proved to be very important considerations in online learning,
and even the ability to attend in-site sessions. These may also be partly
addressed by adjustments in the administrative rules that include setting the
frequency of mandatory face-to-face learning sessions, maximum allowable
absences, and the like. All these contribute to the preparedness of the learner
to fully satisfy the requirements of the course. This is part of what Knowles
(1975) referred to as self-directed learning where the student needs to take
control of understanding his learning needs, establishing learning goals, and
implementing learning strategies. Autonomy in learning is best achieved in
online settings, but the learner needs to make the necessary preparations and
access to infrastructure. The adeptness to traditional in-site learning by most
learners enables them to readily adjust to in-person discussions, but the shift
from an online setting also needs planning and preparation on the part of the
instructors and school administrations. In-site learning is crucial to a learner’s
identity who may find distance education isolating. The social interaction derived
from this setting helps them to alleviate the feeling of being disconnected.

Lastly, the institutions in higher education need to take several measures to
ensure thatthe hybrid platform will be efficient and effective. As earlier mentioned,
alignment in administrative and academic policies must be pursued. The post-
pandemic reality saw the importance of retrofitting the physical facilities and
network infrastructure, as well as systemic changes in the electronic platforms
for registration and course information for students’ evaluation, apart from what
program advising can provide. Likewise, capacity-building measures of both
administrative and academic staff should complement any learning transition
in disciplines.
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